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Programme

Time Details

16.30 – 16.35 Introduction – Jaime Smith, Programme Director – Schools 
Division

16.35 – 16.55 Presentation – Aleisha Clarke, Former Director of Evidence at 
EIF and Miriam Sorgenfrei, Senior Research Officer at EIF

16.55 – 17.10 Presentation – Jean Gross CBE

17.10 – 17.20 Presentation – Rahi Popat, Pastoral Support Officer, Keyham
Lodge School

17.25 – 18.00 Q&A chaired by Jaime Smith

18.00 Closing remarks from Jaime Smith



Anna Freud National Centre for Children and Families

Classroom wellbeing toolkit

Supporting students’ mental health and wellbeing through everyday interactions in 
school settings
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Access the toolkit here!

https://www.annafreud.org/schools-and-colleges/resources/classroom-wellbeing-toolkit/
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A practical toolkit for 
secondary school teachers
Developing the Classroom Wellbeing Toolkit

Dr Aleisha Clarke, Miriam Sorgenfrei



Promoting young people’s mental health and wellbeing 

Mental health of young people is our future 

Growing opportunities and challenges for young people in an increasingly 
complex society – pandemic, population migrations, economic uncertainties, 
sustainability of ecosystem and climate change

A broad range of cognitive, social and emotional skills are needed for positive 
youth development

Growing consensus on need to develop the ‘whole child’ to face challenges of 
21st century



Current context

Young people experience increasing levels of 
mental health problems 

One in 8 young people identified as having 
probable mental disorder in 2017, increased to 
one in six in 2020/2021 



Current context

Young people experience increasing levels of 
mental health problems 

One in 8 young people identified as having 
probable mental disorder in 2017, increased to 
one in six in 2020/2021 

Mental health difficulties experienced during 
adolescence are associated with increased risk 
of poorer adult outcome – depression, anxiety, 
education and employment outcomes, physical 
health



Supporting young people’s mental health and wellbeing 

Concerned with:

• Enhancing and protecting positive mental health – positive functioning, 
engagement and social wellbeing

• Enhancing young people’s capacity to successfully cope with and enjoy life 

• Strengthening social and emotional skills 
ability identify, articulate, regulate emotions
develop relationship skills
enhance decision making skills 

• Creating supportive environments where young people feel a sense of 
belonging and connection



Research links mental health promotion                                     
to pupil gains

• Improved social-
emotional skills

• Improved attitudes about 
self, others and school

• Positive classroom 
behaviour

• Fewer conduct 
problems

• Less emotional stress

• Lower drug use

Durlak, J.A., Weissberg, R.P., Dymnicki, A.B., Taylor, R.D., & Schellinger, K. (2011) The impact of enhancing students’ social and emotional learning: A meta-analysis of school-based universal interventions. Child 
Development: 82 (1), 405-432. 
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Teachers benefit too

Jennings, P.A. & Greenberg, M.T. (2009). The prosocial classroom: Teacher social and emotional competence in relation to student and classroom outcomes. AERA

Teachers with good social and emotional skills:

▪ Develop and manage nurturing relationships with students

▪ Manage behaviour in classroom

▪ Regulate own emotions

▪ More likely to stay in teaching for longer



Approaches to promoting mental health in the school 
setting 

Universal classroom-based approaches – teaching of skills to all students 
in classroom through developmentally appropriate curriculum

Social and emotional learning programmes, mindfulness programmes, 
positive psychology programmes
Examples: MindOut Programme; Dutch Skills for Life Programme

Targeted approaches – programmes for students at higher risk of 
developing mental health difficulties 

Reducing the risk of negative mental health outcomes 
Examples: Blues Programme; DISCOVER; SPARX-R

Whole school approach – coordinated action between multiple 
components 

Leadership, Supportive environment, Working together, Curriculum 
teaching, Working with external stakeholders
Examples: Learning Together



Whole school approach – supportive environment

Key ingredient of successful whole school programmes: 
whole school teacher training 

Strategies all teachers can use to support young people’s 
mental health through everyday interactions 

Supporting student’s mental health through non curricular 
ways 

• interact with pupils

• build relationship

• model key social and emotional skills

• respond to pupils’ needs

Classroom Wellbeing Toolkit

“Mental health is 
everyone’s business”



Methodology

Idea Teacher Survey
Work with co-creation 
group of teachers and 

school staff

Work with Young 
Champions

Identify effective 
programmes from last 
year’s evidence review

Review what practices 
are commonly featured 

within effective 
programmes

Review of wider 
research evidence

Consultation with 
experts with practice 

experience. 

Young Champions 
explained what they 

find helpful.

Other students were 
able to input their views 

via a survey.

Drafting of the guidance

Feedback from co-
creation group 

members, mental health 
clinicians and academic 

experts.

Guidance launched on 
13/10



Combining different forms of evidence

• Research evidence
• Strong starting position due to recent high-quality evidence review
• Review of common practices to translate programme-level evidence into practical recommendations
• Lack of specificity in programme descriptions
• Additional searches, including additional impact evaluations and publications other than impact 

evaluations, e.g. association of skills and mental health outcomes

• Practice experience
• Work with teachers & young people to consider and optimise fit 

• Expert knowledge
• Experts’ review to consider gaps & coherence



Collaboration with young champions and teachers

• Enabled us to meaningfully engage with our audience

• The teacher panel helped us
• ask the right questions

• get the structure, tone and way of presentation right

• Working with the Young Champions helped us
• include the right questions

• reflect on the acceptability of recommended practices



Surveys 

• The surveys enabled us to hear from a wider 
group of teachers and young people

• Open responses highlighted an urgent 
need for practical guidance that provides 
tangible strategies 

• Young people highlighted what practices 
they do and don’t like





What’s in the toolkit?



Connecting to the 
classroom

@JeanGrossCBE

https://www.jean-gross.com/



 The relationships we create

 What we model

 The feedback we give to students

 How we help all students manage everyday 
stress, low mood and anxiety

 How we respond to students experiencing 
mental health difficulties





 Create opportunities for students to work with others outside their 
normal friendship groups, throughout the year, using random pairs. 

 Encourage peer support: e.g. ‘Can anyone think of a way to help Mo 
here?’ 

 Give specific praise when students are helpful to each other

 Encourage students to step into others’ shoes: ‘If that had been you, 
how would you have felt?’ 

 Actively teach students how to work cooperatively in groups





Our break out room ground-rules

1. Focus on the subject

2. Listen to each other

3. Give everyone a turn

4. Everyone should try to join in 

5. What’s in the Zoom stays in the Zoom

6. Disagree with the point not the person
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• The relationships we create

• What we model

• The feedback we give to students

• How we help all students manage everyday stress, low 
mood and anxiety

• How we respond to students experiencing mental 
health difficulties

Everyday classroom practice



Great job
applying the 
strategy we 

learned to the 
homework’

‘It

was good to 
see you 

helping your 
friend 
with…’

‘I hear that you did 
really well at X,

Jason’

‘It looked like 
everyone was really 

listening to your 
presentation.

What do you think 
you did to …





Adult: …. No mistakes? I can 
see I’ve wasted your time 



 The relationships we create

 What we model

 The feedback we give to students

 How we help all students manage everyday 
stress, low mood and anxiety

 How we respond to students experiencing 
mental health difficulties



Flipping your lid

www.sealcommunity.org 34



Self management/regulation

www.sealcommunity.org 35



Exam anxiety

The stress curve



Exam anxiety

• Help students reframe the feelings they have as 

potentially making them more productive (re-appraisal) 

• Teach a simple strategy like ‘five finger breathing’ to use if 

the anxiety gets too much (self-regulation)

• Ask students to press fast forward and imagine how they 

will feel in a few years if they fail an exam now.. (temporal 

distancing)



• The relationships we create

• What we model

• The feedback we give to students

• How we help all students manage everyday stress, 

low mood and anxiety

• How we respond to students experiencing mental 

health difficulties

Everyday classroom practice





Reasonable adjustments



• The relationships we create

• What we model

• The feedback we give to students

• How we help all students manage everyday stress, 

low mood and anxiety

• How we respond to students experiencing mental 

health difficulties

Everyday classroom practice



“

”

Be the person you needed 

when you were younger

Rahi Popat

rpopat@keyham.discoverytrust.org

Supporting Students Mental Health and Wellbeing 

Keyham Lodge School



Resilience 
building

Senior 
Mental 

Health Lead

Assembly 
programme

Staff 
development
and training 

Staff 
Wellbeing

My Skills

Website

Trauma 
Informed 
Practice

Pre-referral 
consultation 

regarding any 
concerns

Drop in 
facility 

Pastoral 
support

Student voice

Safeguarding

Mental Health 
DSL

SENCO

Mental Health 
First Aiders

Whole School 

Intervention

IRT 
(Response/Therapy)

Drop-in therapeutic 
sessions

Psychological 
assessments 

(identification, 
snapshot, 

evaluation)

Offsite provisions
(Equine Therapy)

Behaviour and 
pastoral support

Mentoring

Tier 1

Referral to 
additional 

support agencies 
(if necessary)

Referral to Autism 
specialist support 

School nurse 
referral/support

Tier 2

Early Help

Early 
Intervention 

Team 

CAMHS / CYPMH

Local 
Support 
Services

Crisis 
Support 

Team

Tier 3

Keyham Lodge School 



Statement of Intent

Key Principles

 Respect

 Honesty

 Trust

 Integrity

 Kindness

 These principles are key to forming of positive relationships with each other, staff, 
parents/carers and for life beyond school. They all are adhered to form long 
lasting positive relationships. These principles are aligned with the schools vision - to 
learn better, behave better and live better lives. 

 The implementation of the behaviour modification policy also plays a key role in 
the behaviour strategy. In addition it supports the students to become better 
informed decision makers based on self-reflection. 



Implementing Strategies

Whole School 
Approach

Culture and 
Ethos

Bespoke 
student 

timetables

Be yourself

Modelling 
language

Mistakes are 
welcomed

Promote social 
interactions 

(P)

Expectations 
of self 

(A)

Be curious 
about the 

world 

(C)

Emotional 
intelligence 

(E)  

Increased 
attachment to 
likes and wants

(P)

P

A

C

E



Protect

Relationships

Checking in 
during tutor 

time and 
breakfast

Student 
passport

Staff 
wellbeing 

committee

Behaviour 
policy

Meet and 
Greet



In Action…

EAA’s

Walking & 
talking

Boxing

Therapy 
Team

Outdoor
area for 
calm time

Curricular 
activities 

Listening



Child

Acknowledging feelings

Use interests to make 
sense of what he feels

Drawing on interactive 
board to convey feelings 

and understand

Facilitating conversation 
between him and Mum 

with EAA present

Children

Access to rich curriculum 
to allow for exploration of 

feelings

Bespoke timetables so 
they can access EAA to 

reflect on feelings

Use of extra-curricular 
activities to explore 
themselves further

Student Council to ensure 
their voice is heard

Staff

Therapy Team who 
provide access to daily 
safe space for staff and 

students

Extended tutor time once 
a week to allow time to 

reflect on self (WINE)

My Skills, Life Skills and 
CORE Curriculum linked to 

emotions and feelings

Behaviour and 
relationship policies



All Together Now…

 Ensure staff are part of the process 
of what the school vision may look 
like 

 Look to be proactive with possible 
mental health difficulties

 Having an empathic view and 
understanding that we are all 
different and that is okay. We all 
have different ways to manage 
and express ourselves

 Space offered in and out of 
school where they feel safe, 
accepted and heard



I wish my teacher knew…

“I want to 

come to 

school 

than stay 

at home”

“I may 

need to 

sell drugs 

because 

Mum has 

low 

money at 

home”

“I feel 

rejected”

“I don’t 

know how 

to tell 

others I 

care 

about 

them”

“I don’t 

like school 

food and I 

go 

hungry”



The vision…


